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Abstract—This study aimed at exploring the role of in-
service training program in teachers’ development. The
diversity and continuity of these programs were crucial, as
well as the educational and personal needs of the teachers.
The study followed the descriptive analytical methods, and
the questionnaire was used as a tool for data collection. The
sample was five hundred (500) participants chosen from the
teachers of government schools in Saudi Arabia. The results
of the data were analyzed by Statistical Packages for Social
Science (SPSS) programme using percentage and means.
The results revealed that most of in-service training
programs focused on a single side of teachers’ development
related to the teachers’ specialization or profession. In
addition, these programs did not contribute to the teachers’
personal and educational needs. The study recommended
that, in-service training programs should not focus on a
single side of teacher development, but it should focus on the
overall take into consideration the teachers personal and
educational needs. In order to make these programs more
effective, they should be diverse and continuing
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I. INTRODUCTION

A. Introduction

Education is always considered as the most important
aspect in any society, and brings positive change in the
social, political, economic and cultural life of people. In
addition, education has great importance in building
strong and developed societies. Continuous professional
development for teachers is the key factor in the success
of the educational process. Therefore, it is always an
urgent educational need that teachers should receive
adequate educational and professional training to possess
knowledge and teaching skills. Thus, in-service teacher
training program is recognized as a vital component in
improving education process among teachers. Mokeira [1]
describes it as planned courses to improve instructional,
professional knowledge, interest and skills. Most
importantly the programs of training and professional
development have to be introduced, mentored and
evaluated, covered all educational’ needs, on a regular
basis, by experts in the field.
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B. Statement of the Problem

The main problem of this study is that most of in-
service teacher training programs are not diverse, short-
term courses, that focus on a single side of teachers’
development, often professional or related to the
teacher’s specialization. In addition, these programs do
not contribute to the educational and personal needs of
the teachers’ development.

C. Objectives of the Study

This study consists of the following objectives:

To explain that it is important for in-service training
programs of the teachers’ development to be continuous
and diverse.

To clarify that in-service training programs, have to
contribute to the educational and personal needs of the
teachers’ development.

To suggest recommendations that can help in
improving in-service training programs of the teachers’
development.

D. Questions of the Study

Are in-service training programs of the teachers’
development continuous and diverse?

Do in-service training programs contribute to the
personal and educational needs of the teachers’
development?

E. Hypotheses of the Study

H1: Most of in-service training programs of the
teachers’ development are not continuous and diverse.

H2: Most of in-service training programs do not
contribute to the educational and personal needs of the
teachers’ development.

F. Significance of the Study

The major concern of this study is to investigate the
role of in-service teacher training programs of teachers’
development and its contribution to the teachers
educational and personal needs. In addition, it shows that
the diversity and continuity of these training programs is
crucial, because professional development of teachers
increases by the diversity and continuity of teaching
teachers' programs regarding their training background
and needs. The researchers hope that the overall findings
of this study will be useful to everyone involved in
educational process. The findings of the present study are
expected to encourage the teachers and the planners of
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these programs to be aware that, the need for in-service
training in education particularly for teachers are
important to improve the quality of education in
educational institution.

G. Methodology of the Study

The descriptive and analytical method was followed to
conduct the study. The sample of this study consisted of
five hundred (500) teachers randomly chosen from the
government schools in The Eastern Province, in Saudi
Arabia. A questionnaire was used as a tool to collect the
data that would prove the hypotheses of the study. The
(SPSS) programme was going to be used for data analysis
using percentages and means.

H. Limits of the Study

The study was limited to "The Role of In-Service
Training Programs in Teachers Development". The
sample was taken from the teachers in Saudi Arabia,
during the years 2019 to 2020.

II. BACKGROUND

A. Education

The word education comes from the Latin word e-
ducere, which means “to lead out”. It is, indeed, difficult
to define the word education. According to Wikipedia
Encyclopedia, education in the broadest sense is any act
or experience that has a formative effect on mind,
character or physical ability of an individual. In its
technical sense education is a process by which society
deliberately transmits its accumulated knowledge, skills
and values from one generation to another. Education is
an essential component for bringing desired changes in
the cultural and social aspects of a nation, and growth of
society is not possible without education. For this reason,
most of educationists agree that education is the pillar on
which the entire fabric of nation resides. Whether a
society is formed through contract or communication,
education plays its vital role in preservation and
transmission of social values. The process through which
they are transmitted is educational and the process
through which people are brought up and made conscious
of their rights and duties are social [2].

Education is a continues process that requires qualified
teacher as an essential component, so as to achieve
learning goals of the educational process. It is also stated
that the nature of teaching professional makes it
necessary for all teachers to engage in continuing
professional development programs. One of the important
functions of a teacher is to motivate their students to
study hard, and to encourage them for lifelong learning.
This process leads to build appropriate human resources
for the nation. It is necessary for teacher to show interest
and enthusiasm for continuing professional development.
Continuous professional development assesses teachers
to keep abreast of changes in the educational process.
Thus, teacher will be aware of the advancement in
technologies and the development of curricula and
instructional mode. Continuous professional development
is necessary because it helps in maintaining and
enhancing the quality of the teachers [3].
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B. In-service Teacher Training Programs

In-service teacher training program is any program or
activity that designed in order to have a positive impact
on the education process which takes place with in
educational institution. It also, includes all the practices
and experiences that teacher undergoes after joining
teaching profession. It is composed of both professional
and subject matter of education. The importance of
planning in-service teacher training program is designed
to meet particular condition of the educational system and
professional needs of the teachers [4]. In-service training
program is a crucial element for the professional
development of teacher. It enhances teacher teaching and
contributes to view from a new angle to meet classroom
needs [5]. Continuous and efficient training program of
teacher development is the key factor in the success of
the educational process. It helps teachers to follow the
changes in this process, and enables them to advance in
technologies, development of curricula and modern
teaching techniques. In-service training programs play
significant role in teacher's continuous professional
development. In  addition, teacher professional
development plays a crucial role on the quality of
education in schools and improve the academic
achievements of students [6].

In-service training program is important because it
promotes a very flexible environment, therefore teachers
easily adapt with the working situation. it also motivates
employees or employers and increase creativity in the
educational process. In-service training program helps
teachers to acquire new understanding and instructional
skills to develop their effectiveness in the classroom. In-
service training places teachers at the center of any
improvement effort in the educational institution.
According to Owen, [7] “the positive aspect concerning
professional development of teachers are that the program
will make sure that learning activities is planned and
concentrated on empowering effect teachers to correct
policies, curriculum development, teaching and views on
how to achieve high productivity and students’
performance”.

C. The Aim and Effect of In-service Teacher Training
Programs

One of the basic purposes of the in-service teacher
training program is to enable teachers to succeed s in
their profession, and also to develop professional
knowledge and skills. Teachers have the ability to adopt
new situations in their professional life, and improve their
skills. In-service training program has great positive
influence in teacher performance and teacher meets the
students’ needs, so the students' learning outcome will
increase. Moreover, in-service teacher training program
aims at increasing the qualities of the teacher which in
turn, affect positively the performance of a teacher.

Samupwa [8] studied the effects of in-service teacher
training programs on the administrative work and the
behavior of teachers in the classroom. The result of this
study showed that there were significant changes in the
teachers’ behavior in their classroom as well as in their
administrative work context. Teacher’s role is very
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crucial in education quality as they become awareness
about their responsibilities and duties. There are different
techniques to measure the quality of teacher training
programs the numbers of indicators that define good
teacher can serve as a direct measure for evaluating the
effect of training programs. To meet the institutional
needs in term of skills and knowledge, the roles and
capacities of teacher can be further improved through in-
service training. Only the trained teacher can set
educational goals for teaching and can organize plans for
reaching those goals [9]. Harris and Saas [10], conducted
a research study. They studied the effects of teacher
training program on the teacher value added services.
They concluded that in-service teacher training program
has positive influence over teacher productivity in math
class and the teacher gains knowledge and experiences.
This study further explored that the teacher with more
teaching experience were more effective as compared to
teacher with less teaching experience.

D. Principles of In-service Teacher Training Programs

To actualize the set objectives of in-service education
in any organization some basic principles should be taken
into consideration, as enumerated as follows:

1) In-service teacher training program emerges from
recognized needs of the school and community.

2) All school personnel need in-service education

3) Proper supervisor is an effective means of
accelerating the in-service professional growth.

4) Improving the quality of instruction is the immediate
and long range observes of in-service training
program.

5) In-service training program leads to a continuous
process of re-examination and revision of the
educational program. Additionally, it encourages
participants to attain self-realization through
competence, accomplishment and security.

6) In-service education has increasingly become the
concern of state agencies, colleges, and universities,
school boards, school administrators and teachers.

7) Supervisors should create an atmosphere that will
stimulate a desire on the part of teachers for in-
service growth.

8) In-service training program should provide for
keeping abreast with research and advances in
education

9) An in-service training program is most effective
when cooperatively initiated and planned [11].

E. Teachers’ Educational Needs

Teachers’ educational needs clearly shown in the roles
of teachers as "managers of the life in the classroom",
"specialists in the subject and in the delivery of
knowledge"”, and "assistants in emergency". A teacher
feels most often like an "educator" or "evaluator" or
"assistant” and is able to transform such feelings into the
educational needs. “A teacher is he who supports the
other in discovering the deeper meaning of his own life
and experiences, and hence his own participation in the
whole. (...) Thus, teaching means nothing other than
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making this process of learning, of “bringing to the light”
what is already there, experiential and conscious” [12].

Most often, teachers' educational needs are related to
the crucial field of their profession and the direct work in
the classroom. They need topics linked to the subject they
teach, to didactics, to coping with the class and
individuals. There is a need of methods of work with
pupils, computer skills, didactics and teaching
innovations, consulting, work with parents, work with
people and communication in general, cooperation with
colleagues, and so on. Although, the role of today’s
teachers has changes, the concept of their job description
is being widened and strengthened. Thus, the professional
development of teachers should comprise a development
of their competencies, contributing to the progress of the
school, managing teams or projects, having their share in
the decision-making, etc. [13]-[15]. A few principles
which cannot be ignored when considering the
professional development of teachers:

1) Each teacher has his/her own professional
biography; each teacher must be in a position to
have his/her own personalized development plan.

2) Along their career teachers go through professional
cycles and a succession of learning experiences.
Being professional teachers means not only being
competent and expert teachers, but also being
professionals of knowledge continually learned.

3) Teachers are reflective professionals; development
implies continuous reflection on experience to
devise new patterns of action, more conscious and
effective.

4) Teachers are not only users of training courses, but
also valuable resources to understand and renovate
the process of teaching. Teacher research is as
important as academic research.

5) Teachers’ professional well-being must be given
priority within the teacher policy framework.

6) Teacher professional development aims at
improving student learning and achievement.

7) Teachers are not consumers of training courses;
their knowledge and competence are goods for
investment.

8) Teaching is a profession which adopts advanced
standards not as means of control but as foundations
of advanced performance.

IIl. METHDOLOGY OF THE STUDY

This section is assigned to discuss the procedures
followed to conduct the study. Sampling, tools of data
collection and tools for data analysis will be discussed.
This study adopted the descriptive analytical method.

A. The Sample

The sample of this study consisted of five hundred
(500) teachers randomly chosen from the government
schools in The Eastern Province, in Saudi Arabia. It is the
largest province by area, and the third most populous one
in Saudi Arabia.
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B. The Tool

In order to get all the necessary data, a questionnaire
was used in this present study.

C. The Content of the Questionnaire

The questionnaire was designed to find answers to the
questions and prove the hypotheses of this study. It
consisted of two parts, the first part got four (4)
statements, while the second part was one open ended
question. The aim of the questionnaire was to identify the
participants’ knowledge views about in-service teacher
training programs. The questionnaire was designed on
scale of three options; always, sometimes and never.

D. Results of the Questionnaire

The questionnaire reflected the views of the teachers at
government Saudi schools. The data was analyzed by
Microsoft excel for calculating in order to find percentage
for each part. Table I below presented the numbers and

percentage of the teachers responded to the Questionnaire.

TABLE I. THE TEACHERS’ RESPONSES

Statement Never Sometimes Always
No % No % No %
A 279 55.8% 191 38.2% 30 6%
B 422 84.4% 78 15.6% 0 0
C 389 77.8% 111 22.2% 0 0
D 351 70.2% 149 29.8% 0 0
E 409 81.8% 91 18.2% 0 0

E. Open-ended Question

Q. What are the topics that in-service training
programs have often included?
F. Discussion and Testing the Hypotheses

According to the statistical analysis of the
questionnaire results, more than half of the teachers
(55.8%) were never given a chance in choosing topics

that can be discuss in in-service teacher training programs.

As for this statement “Most of the teacher training
programs that you have attended were ongoing, long term
program” most of the teachers (84.4%) never attended
ongoing, long term program. Most of the teacher training
programs that (77.8%) of the teachers under investigation
have attended did not cover various sides. Both this
statement and the previous one verified the first
hypothesis “Most of in-service training programs of the
teachers’ development are not continuous and diverse”.
Then, respectively, (70.2%) and (81.8%) of these teachers
claimed that most of teacher training programs that they
have attended did not discuss the teachers personal or
educational needs. The results of both these statement
proved the second hypothesis; “Most of in-service
training programs do not contribute to the personal and
cultural needs of the teacher development” The analysis
of the open ended question showed that most of the
teachers (85%) reported that most of the topics that were
included in the teacher training programs often discussed
new teaching methodology, new curriculum, students’
assessment or education quality. So, the result of the
open-ended question proved also the second hypothesis.
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IV. CONCLUSION

The present study was conducted to explore the role of
in-service training program in teachers’ development. A
questionnaire for Saudi teaches was used to collect the
required data, and its results strongly support the study's
hypotheses. The study has reached the following findings:
1) Most of in-service teacher training programs are not

continuous and diverse.

2) Most of in-service teacher training programs do not
contribute to the educational and personal needs of
the teachers.

Based on the findings of the study, the following
recommendations can be made:

1) In-service teacher training programs should be
diversity and continuous. Continues programs result
more successfully as compared to programs which
have a short spin of life. To allow in-service teacher
training programs to proceed successfully it should
be a continue process. These programs should not
focus on a single side of teacher development but it
should focus on the overall development of the
teacher. Programs for continues development must
therefore take into consideration this diversity in
order to make teacher training program more
effective.

2) In--service teacher training programs should
carefully be designed in order to meet the
educational and personal needs of the teachers, once
these needs have been identified proper planning
should be made to asses and support teachers. If
these programs are presented with the idea of
increasing educational and professional growth, it
will broaden teachers’ skills knowledge and result in
positive attitude.

APPENDIX

SN. statements Never | Sometimes | Always

A You were given a chance
in choosing topics to be
discuss in in-service
teacher training programs.

B Most of the teacher
training programs that
you have attended were
ongoing, long term
program

C Most of the teacher
training programs that
you have attended
covered various sides.

D Most of teacher training
programs that you have
attended discussed the
teachers’ personal needs.

E Most of teacher training
programs that you have
attended discussed the
teachers’ educational
needs.

CONFLICT OF INTEREST

The authors declared no conflict of interest



International Journal of Learning and Teaching Vol. 6, No. 3, September 2020

AUTHOR CONTRIBUATION

Fatma Elhassan conducted the research; Seham Alfaidi
did the methodology of the research; both researchers
wrote the paper; both has approved the final version.

REFERENCES
[

B. S. Mokeira, “Assessment of in-service training programs on the
implementation of integrated English curriculum in secondary
schools in Nairobi Province,” Unpublished M.E.D. thesis report
University of Nairobi, 2009.

B. Gautmen, Effective Teaching in Education: Research and
Practice, New York: Agathon, 2001.

L. Evans, “Professionalism, professionality and the development
of education professionals,” British, Journal of Educational
Studies, vol. 56, no. 1, pp. 20-38, 2008.

G. Kelchtermans, “Teachers' emotions in educational reforms:
Self-understanding, vulnerable commitment and micropolitical

[2]
3]

[4]

literacy,” Teaching and Teacher Education, vol. 21, pp. 995-1006.

2005.

G. A. Ramsey, Quality Matters: Revitalising Teaching: Critical
Times, Critical Choices: Executive Summary: Report of the
Review of Teacher Education. NSW Department of Education and
Training, 2000.

T. R. Guskey, “Professional development and teacher change,”
Teachers and Teaching: Theory and Practice, vol. 8, no. 3, pp.
381-391, 2002.

J. M. Owen, Perspectives from Down Under in Joyce, B (ed),
School Culture Through Staff Development, Alexandria: American
Schools Curriculum Development, 1990.

A. M. Samupwa, The Effect of the Basic Education Teacher
Diploma Training Programme (BETD) on Teachers' Productivity
in Caprivi Region, Namibia (Doctoral dissertation, Universiti
Sains Malaysia), 2008.

P. Pintrich and D. Schunk, Motivation in Education: Theory,
Research, and Applications, 2nd ed., Englewood Cliffs, NJ:
Prentice Hall.

D. N. Harris and T. R. Sass, “Teacher training, teacher quality and
student achievement,” Journal of Public Economics, vol. 95, no. 7,
pp. 798-812, 2011.

S. Stoops, M. Rafferty, and R. Johnson, Handbook of Educational
Administration: A Guide for Practitioners, Boston: Allyn and
bacon, Inc., 1981.

Dauber, Heinrich: Foundations of Humanistic Pedagogy -
Integrative Approaches between Therapy and Pedagogy, Bad
Heilbrunn: Klinkhardt. 1997, p. 59.

B. Lazarovd “Higher school education of teachers and the
changing paradigm of the teacher’s profession. The case of the
czech republic in the Mid-1990s,” Final report from the RSS CEU
Project, Grant, Brno, 1997.

K. A. Leithwood, “The principal’s role in teacher development™ in
Teacher Development and Educational Change, M. Fullan and A.
Hargreaves, Eds., London: Taylor and Francis, 1992.

[5]

(6]

(71

(8]

(]

[10]

[11]

[12]

[13]

[14]

© 2020 International Journal of Learning and Teaching

195

[15] J. W. Little, “Teacher development and educational policy,” in
Teacher Development and Educational Change, M. Fullan and A.
Hargreaves, Eds., London: Falmer Press, 1992.

Copyright © 2020 by the authors. This is an open access article
distributed under the Creative Commons Attribution License (CC BY-
NC-ND 4.0), which permits use, distribution and reproduction in any
medium, provided that the article is properly cited, the use is non-
commercial and no modifications or adaptations are made.

Seham Alfaidi was born in Saudi Arabia in 1983 and graduated with
PhD in Psychological and Educational Counseling in 2016, and M.A in
the same specialization in 2009, both degrees from University of Jordan
in Hashemite Kingdom of Jordan. The Bachelor of Education in 2007
was from University of Tabuk, Saudi Arabia.

Now she is the dean of the University Colleges at Quaryah Oliyah and
Assistant Professor in Department of Humanities, Hafr Al Batin
University, Saudi Arabia from 2018 till now. She worked as a lecturer
in University of Tabuk from 2015 till 2016. She has published an article
in Arabic language entitle “The Efficient Training Methods and their
Contribution to Teacher Performance” published by the Saudi Scientific
Association for teacher’s first conference, King Khalid University,
Saudi Arabia (December, 2019).

Dr. Seham is the head of the guidance and counseling unit in Hafr Al
Batin University, and she is the coordinator of students’ academic
supervision and non-curriculum activities unit in the same university.

Fatma Elhassan was born in Sudan in 1972,
and holds a PhD in English Language (Applied
Linguistics) since 2018, M.A in English
Language Teaching (ELT) to EFL from 2006
as well as a Postgraduate Diploma in English
Language Teaching (ELT) to EFL in 2001
from University of Gezira in the Sudan. While
she has graduated with a Bachelor of Arts in
English Language and Archaeology in 1989
from University of Khartoum, in the Sudan.
Now she is an instructor in Department of Humanities, English
Language Programs, University Colleges at Quaryah Oliyah, Hafr Al
Batin University, Saudi Arabia from 2012 till now. She worked in
Sudan as a secondary school teacher in various schools and as a lecturer
in some colleges from 1999 until 2012. She has published an article
titled “Exposure of Harsh Reality of Modern Living in Never, Never,
Nest” in Bodhi international journal of research in humanities, Arts and
Science Vol.3 No.3 (April 2019). Another article in Arabic language
entitle “The Efficient Training Methods and their Contribution to
Teacher Performance” published by the Saudi Scientific Association for
teacher’s first conference, king Khalid University (December 2019) in
Saudi Arabia.

Dr. Fatma is the head of the English Programs, Department of
Humanities, in the University Colleges at Quaryah Oliyah, Hafr Al
Batin University, and she is the coordinator of students' non-curriculum
activities unit in the same, colleges.


https://creativecommons.org/licenses/by-nc-nd/4.0/
https://creativecommons.org/licenses/by-nc-nd/4.0/



