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Global Citizenship Perceptions of Students in 

Different Cultures 

Abstract—Currently it’s possible to reach any knowledge 

fast and immediately with the technological developments of 

the modern world; new global economies are shaped with 

economical developments; each social system undergoes 

changes with social innovations to compose new social 

interactions, and new modes of communication. Civil 

insights aren’t on the previous locations, anda re in a change 

and development process. Thus, a new concept, insight, and 

fields of citizenship flourishes which has been based on new 

forms of belonging, new rights, and responsibiltysets, and 

has started a proper sector related with discussing new 

alternate concepts like European Citizenship, Cultural 

Citizenship, Global Citizenship, Digital Citizenship. We’ve 

focussed in our study on the concept “Global Citizenship”, 

and the “Global Citizenship Perception Scale” which was 

developed by Clarisse Olivieri Lima [1] was used applied 

and examined. The study was conducted on 72 foreign 

students in Turkey attending several departments in Fırat 

University in 2014-spring semester to determine their 

“Global Citizenship Perceptions.” The distribution of 

findings based on gender, fluency in a foreign language, 

Internet use frequency and purpose were analyzed. In data 

analysis, t-test and ANOVA analysis were utilized in the 

study. Analysis of data was conducted using SPSS 17.0 

program in the study. 

Index Terms—global citizenship, social studies

I. INTRODUCTION

The concept of globalization, a frequent subject matter 

in our daily agenda, is a widely spoken word explaining 

the rapid transformations and tremendous fluency of life 

on the earth. Globalization could be defined as the 

process where the humans and their possessions could 

freely circulate internationally without being restricted by 

any form of border, and people and societies could 

interact with each other with more speed and more 

frequently. Certain thinkers propose that technological 

developments are at the source of all social and cultural 

change. [2] The phrase “technology is the driving force 

behind change” [3], in reality unveils the relation 

between the technology and change. With the 

developments created by globalization, it became 

necessary for relations such as locality-universality, 

identity-diversity to be restructured, and for the 

perception of citizenship to change and transform. In the 

process of globalization, with the rise of cosmopolitan 

ideas, different perspectives emerged in citizenship 
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studies literature. One among these is our subject matter, 

the global citizenship model. In this process also 

affecting educational systems, is “Global Citizenship” 

our choice, or is it a consequence presented to us? 

Without doubt, this is not an easy question to answer. 

However the truth is, it is impossible for people to avoid 

the global developments and their effects today. 

Furthermore, it is hardly possible for world communities 

to go back and leave that path. But, it is a problem or an 

assignment for societies and individuals to protect and 

improve their freedoms and future in that transformation 

without surrendering them to great powers. As per the 

example of semipermeable cell membrane, which the 

biologists accept as the beginning of life, if the membrane 

was permeable it would not be able to differentiate from 

its environment and could not become the nucleus of life 

independently, but also if it was not at all permeable, it 

would have been rotten within itself, would decay and 

would not accomplish its mission. 

A world citizen or a global citizen should be the 

individual who believes that common problems are the 

responsibility of all nations and all human beings. [4] In 

its broadest meaning, global citizenship includes 

important applications preparing the future world citizens 

for the immense hardships they would face concerning 

trade, technology and environment. [5] Global citizenship, 

unlike other nationality models, which denominate a 

sense of legal belonging to a certain place or having a 

political identity, means having global scale knowledge, 

skills and an understanding of a life style. In Preston’s 

citizenship model, global citizenship does not entail a 

legal meaning. [6] England played a significant role in 

the methodical inclusion of global citizenship instruction 

in educational systems. Especially Oxfam, the British 

worldwide central and international development and 

educational organization, had a significant effect on the 

development of the understanding of global citizenship. 

[7]. 

II. METHODOLOGY

In this section, information on the study design, 

universe and sample, data collection tool, data collection 

and analysis will be provided.

III. STUDY DESIGN

The study was conducted in general survey model. 

General survey models are organized to survey a group or 
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a sample or the whole universe to arrive at a general 

conclusion on a universe, which is made of a large 

number of elements. [8]

TABLE I.  DESCRIPTIVE STATISTICS FOR VARIABLES

%

Gender Female
Male

9
87,5

Continent of Origin

Asia

Europe
Africa

51

4
45

Number of Foreign Languages Spoken 1

2

3
4

5

5,6

8,3

41,7
27,8

16,7

Desire to Learn Additional Languages Yes

No

95,7

4,3

Why would you want to learn a 

Foreign Language?

Travel abroad
Better job

Understand people from other cultures better

Communicate with people from other cultures better
For personal satisfaction

More than one reason

19,4
23,6

20,8

13,90

5,6

16,7

Do you have Internet Access? Always

Some
Never

50

48,6
1,4

How often you use the Internet?

Everyday

Four days a week

At least three days a week

At least two days a week

Once a week

Never

75

11,1

8,3

2,8

1,4

1,4

Where do you get global news?

Read the news in newspapers

Read the news in magazines
Read the news in the Internet

Watch the news on the TV
Listen to the news on the radio

Other

More than one source

18,1

5,6
36,1

11,1
4,2

15,3

9,7

Which web sites you visit? Sites from my country
Sites from other countries in my language

Sites from other countries in other languages

All

27,8
34,7

13,9

23,6

How often do you communicate 

with people from other countries?

Always
Very often

Sometimes

Rarely

Never

26,1
20,3

31,9

10,1
8,7

IV. UNIVERSE AND THE SAMPLE

The study was conducted on 72 foreign students in 

Turkey attending several departments in Fırat University 

in 2014-spring semester to determine their “Global 

Citizenship Perceptions.” The distribution of findings 

based on gender, fluency in a foreign language, Internet 

use frequency and purpose were analyzed. The results are 

displayed in Table I.

V. DATA COLLECTION AND ANALYSIS

“Global Citizenship Perception Scale” developed by 

Clarisse Olivieri Lima [1] was used as data collection 

tool in the study. After determining the sample group, the 

scale was distributed and collected manually. In data 

analysis, t-test and ANOVA analysis were utilized in the 

study. Analysis of data was conducted using SPSS 17.0 

program in the study.

VI. FINDINGS

The findings of the study were presented in the order 

of prevalence in gender, continent of origin, foreign 

languages spoken, desire to speak foreign languages, the 

reason to learn foreign languages, Internet access, 

Internet use frequency, the source of news reports on 

global events, web sites visited and frequency of 
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communication with people from other countries. T-test 

was conducted primarily on gender variable and the 

results are presented in Table II.

TABLE II. THE ATTITUDES OF STUDENTS FOR GLOBAL CITIZENSHIP 

PERCEPTIONS BASED ON GENDER 

Gender N �̅� SS Sd t p

Female 9 3,45 0,56
70 ,398 ,692

Male 63 3,37 0,41

                                  

The findings depicted in Table II demonstrate that 

there was no significant difference in attitudes of students 

for global citizenship perception based on gender.

TABLE III. DESCRIPTIVE STATISTICS OF STUDENTS BASED ON THEIR 

CONTINENT OF ORIGIN

Continent of origin N �̅� SS

(1) Asia 38 3,16 ,47

(2) Europe 3 3,69 ,42

(3) Africa

Total

31

72

3,75

3,44

,45

,54

TABLE IV. ANOVA RESULTS FOR STUDENTS’ ATTITUDES ON 

GLOBAL CITIZENSHIP PERCEPTIONS BASED ON CONTINENT OF 

ORIGIN

Source of 

the 

Variance

Sum of

squares sd

Average 

of 

squares

F p
Significant

difference

Intergroup 6,242 2 3,121
1-3

3-1

Intragroup 14,841 69 ,215 14,502 ,000*

Total 21,093 71

A statistically significant difference was observed 

when the attitudes of students on global citizenship 

perceptions based on their continent of origin were 

scrutinized using ANOVA test (F=14.502, p=.000) in 

Table IV. In Tukey test implemented to determine, 

between which continents there was a significant 

difference, it was found only between students with 

origins in Asia (�̅�=3,16) and Africa in favor of those with 

origins in Africa (�̅�=3,75).

TABLE V. DESCRIPTIVE STATISTICS ON THE NUMBER OF FOREIGN 

LANGUAGES SPOKEN BY THE STUDENTS 

Number of foreign languages 

spoken N �̅� SS

(1) Foreign Language 4 2,91 ,25
(2) Foreign Languages 6 3,00 ,41

(3) Foreign Languages

(4) Foreign Languages
(5) Foreign Languages

30

20
12

3,39

3,49
3,86

,49

,61
,33

A statistically significant difference was found when 

the attitudes of students on global citizenship perceptions 

based on the number of foreign languages they speak 

were examined using ANOVA test (F=4.528, p=.003) in 

Table VI. In Tukey test implemented to determine the 

groups representing the significant difference, it has been 

observed that there was a significant difference between 

the students speaking 1 foreign language (�̅� = 2.91) and 

the students speaking 5 foreign languages (�̅� = 3.86) and 

between the students speaking 2 foreign languages 

(�̅� = 3.00) and the students speaking 5 foreign languages 

(�̅� = 3.86), favoring the students that speak 5 foreign 

languages.

TABLE VI. ANOVA RESULTS FOR ATTITUDES OF STUDENTS ON 

GLOBAL CITIZENSHIP PERCEPTIONS BASED ON “NUMBER OF 

FOREIGN LANGUAGES SPOKEN”

Source of 

the 

Variance

Sum of 

Squares
sd

Average 

of

Squares

F P Significant 

Difference

Intergroup
4,48 4 1,122

    1-5 
2-5

Intragroup 16,605 67 ,248 4,528 ,003*

Total 21,093 71

                                   

Table VII displays no evidence for a significant 

difference between the attitudes of students on global 

citizenship perception based on the desire to learn a new 

foreign language.

TABLE VII. T-TEST RESULTS ON THE ATTITUDES OF STUDENTS 

ON GLOBAL CITIZENSHIP PERCEPTION BASED ON THE DESIRE TO 

LEARN A NEW FOREIGN LANGUAGE

N �̅� SS Sd t p

Yes 67 3,48 0,54
68 1,648 ,104

No 3 2,96 0,38

TABLE VIII. DESCRIPTIVE STATISTICS ON STUDENTS’ REASONS 

TO LEARN A FOREIGN LANGUAGE

Reason to learn a foreign language N �̅� SS

(1) to use when I travel abroad 4 2,91 ,25

(2) to have a better job 6 3,00 ,41

(3) to be able to understand people 
from other cultures better

(4) to be able to communicate with 

people from other cultures better
(5) for personal satisfaction

30

20

12

3,39

3,49

3,86

,49

,61

,33

TABLE VIII. ANOVA RESULTS FOR ATTITUDES OF STUDENTS ON 

GLOBAL CITIZENSHIP PERCEPTIONS BASED ON THE REASONS TO 

LEARN A FOREIGN LANGUAGE

Source of 

the 

Variance

Sum of 

squares
sd

Average 

of 

squares

F p
Significant 

Difference

Intergroup ,918 4 ,230

Intragroup 17,486 55 ,318 ,722 ,581

Total 18,404 59

No statistically significant difference was found when 

the attitudes of students on global citizenship perceptions 

based on the reasons to learn a foreign language were 
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examined using ANOVA test (F=.722, p=.581) as 

depicted in Table VIII.

A statistically significant difference was found 

between the attitudes of students on global citizenship 

perceptions related to the variable of Internet access 

favoring “Always” (�̅� = 3,33) based on the data depicted 

in Table IX.

TABLE IX. T-TEST RESULTS ON THE ATTITUDES OF STUDENTS 

ON GLOBAL CITIZENSHIP PERCEPTION BASED ON THEIR 

COMPUTERS’ INTERNET ACCESSIBILITY

N �̅� SS Sd t p

Always 36 3,33 0,51
69 2,037 ,045

Sometimes 35 3,58 0,55

TABLE X. DESCRIPTIVE STATISTICS ON STUDENTS’ INTERNET 

ACCESS FREQUENCY

Internet Access frequency N �̅� SS

(1) Every Day 54 3,45 ,53

(2) Four days a week 8 3,26 ,64
(3) at least three days a week

(4) at least two days a week

(5) Total

6

4

72

3,60

3,40

3,44

,47

,72

,55

TABLE XI. ANOVA RESULTS FOR ATTITUDES OF STUDENTS ON 

GLOBAL CITIZENSHIP PERCEPTIONS BASED ON THEIR INTERNET 

ACCESS FREQUENCY

Source of 

the 

Variance

Sum of 

squares

sd Average

of 

squares

F p Significant 

Difference

Intergroup ,418 3 ,139

Intragroup 20,675 68 ,304 ,459 ,712

Total 21093 71

No statistically significant difference was found when 

the attitudes of students on global citizenship perceptions 

based on Internet access frequency were examined using 

ANOVA test (F=.459, p=.712) as depicted in Table XI.

TABLE XII. DESCRIPTIVE STATISTICS ON STUDENTS’
INFORMATION RESOURCES

Source of information N X SS

(1) read news in the newspapers 13 3,66 ,45

(2) read news in the magazines 4 3,18 ,18

(3) read news in the Internet

(4) watch news on TV

(5) listen to news on the radio
(6) Other

(7) Total

26

8

3
11

65

3,40

3,27

3,05
3,49

3,42

,54

,63

,63
,61

,54

TABLE XIII: ANOVA RESULTS FOR ATTITUDES OF STUDENTS ON 

GLOBAL CITIZENSHIP PERCEPTIONS BASED ON THEIR 

INFORMATION RESOURCES

Source of 

the 

Variance

Sum of 

squares

sd Average 

of 

squares

F p Significant

Difference

Intergroup 1,602 5 ,320

Intragroup 17,252 59 ,292 1,096 ,372

Total 18,854 64

No statistically significant difference was found when 

the attitudes of students on global citizenship perceptions 

based on sources of information were scrutinized using 

ANOVA test (F=1.096, p=.372) as depicted in Table XIII.

TABLE XIV. DESCRIPTIVE STATISTICS ON WEB SITES THAT THE 

STUDENTS VISIT

Source of information N �̅� SS

(1) sites from my country 20 3,42 ,49

(2) sites from other countries in my language 25 3,28 ,53
(3) sites from other countries in other 

languages

(4) All
(5) Total

10

17

72

3,31

3,78

3,44

,54

,52

,55

TABLE XV: ANOVA RESULTS FOR ATTITUDES OF STUDENTS ON 

GLOBAL CITIZENSHIP PERCEPTIONS BASED ON THE WEB SITES 

THEY VISIT 

Source of 

the 

variance

Sum of 

squares

sd Average 

of 

squares

F p Significant 

Difference

Intergroup 2,849 3 ,950

Intragroup 18,244 68 ,268 3,539 ,019

Total 21,093 71

A statistically significant difference was found when 

the attitudes of students on global citizenship perceptions 

based on the web sites they visit were analyzed using 

ANOVA test (F=3.539, p=.019) as shown in Table XV. 

In Turkey test implemented to determine the groups 

representing the significant difference, it has been 

observed that there was a significant difference between 

the students who picked the answer 2 (sites from other 

countries in my language) (�̅� = 3.28) and the students 

who picked answer 4 (all) ( �̅� = 3.78 ), favoring the 

statement 4.

TABLE XVI. DESCRIPTIVE STATISTICS ON THE FREQUENCY OF 

THE COMMUNICATION OF THE STUDENTS WITH PEOPLE FROM 

DIFFERENT COUNTRIES

Frequency of communication with 

people from different countries
N �̅� SS

(1) Always
(2) Very often

(3) Sometimes

(4) Rarely
(5) Never

Total

18
14

22

7
6

67

3,54
3,53

3,38

3,22
3,31

3,43

,71
,56

,48

,47
,32

,55

TABLE XVII: ANOVA RESULTS FOR ATTITUDES OF STUDENTS ON 

GLOBAL CITIZENSHIP PERCEPTIONS BASED ON THE FREQUENCY OF 

THEIR COMMUNICATION WITH PEOPLE FROM DIFFERENT 

COUNTRIES

Source of 

the 

variance

Sum of 

squares
sd

Average of 

squares
F p

Significant 

Difference

Intergroup ,787 4 ,197

Intragroup 19,307 62 ,311 ,632 ,642

Total 20,094 66
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No statistically significant difference was found when 

the attitudes of students on global citizenship perceptions 

based on their frequency to communicate with people 

from different countries were analyzed using ANOVA 

test (F=.632, p=.642) as given in Table XVII.

VII. DISCUSSION AND RESULTS

This study scrutinized the relation between the gender 

of foreign students in Fırat University, their continent of 

origin, the number of foreign languages they speak, their 

desire to learn different languages, their reasons to learn 

different languages, their access to Internet, information 

sources, web sites they visit and their communications 

frequency with people from other countries using “Global 

Citizenship Perception Scale.”

No evidence was found concerning a significant

difference based on gender. Based on the continents of 

their origin a significant difference was observed 

favoring Africa between the students with Asian and 

African origins. Although there is no way to directly 

contemplate on the reasons, it could be said that it could 

be an effect resulting from the colonial era.

Concerning the third variable of the study, the number 

of foreign languages the students speak,  it has been 

observed that the global citizenship perceptions of 

students who speak five (5) languages are higher than 

those who speak one (1) and two (2) languages.

There was no significant difference between the fourth 

variable of the study, “desire to learn a new foreign 

language” (Yes/No) and the global citizenship perception 

of the foreign students.

The reasons to learn a new foreign language of the 

students, the fifth variable of the study also did not differ 

significantly related to their global citizenship 

perceptions.

A significant difference was found for the sixth 

variable of the study, the Internet connectivity of the 

students’ computers, when their attitudes towards the 

global citizenship perception was scrutinized favoring the 

students who had continuous Internet connection.

No significant difference was found between the next 

variable of the study, the answers related to the frequency 

of students’ Internet access and their attitudes towards the 

global citizenship perception.

For the eight variable of the study, the students’ 

answers on their information sources and their attitudes 

towards the global citizenship perception, there was no 

significant difference found.

About the ninth variable of the study, their answers on 

the web sites they visit, there was a significant difference 

for their attitudes towards the global citizenship 

perception favoring “web sites in a different country but 

in my own language” and “web sites in different 

countries in different languages including my country and 

my own language.”

For the last variable of the study, the students’ answers 

on their communication frequency with people from 

different countries and their attitudes towards the global 

citizenship perception, there was no significant difference 

found.

A general look on “global citizenship perception” 

reveals that we may conclude that the global citizenship 

perceptions of foreign students (�̅� = 3.44) were rather 

high.

As a result, the findings demonstrated that the global 

citizenship perception is quite high in individuals who 

speak several languages, travel the world, interact people 

from different countries and effectively use means of 

communications. Thus, within the changing conditions in 

the world, citizenship education should provide skills that 

include knowledge on groups with different ethnic, 

cultural, religious and language backgrounds as well as 

the knowledge, skills and attitudes necessary for their 

duties required by their nation states and help the youth to 

work for a more just world. [9] Citizenship education 

should also prepare the future citizens to interact with 

diverse cultures and perceive an unlimited world. [5], 

[10], [11].
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